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Editors’ Introduction 

 
 

Greetings to those interested in literacy—particularly those with an interest in Texas literacy! 

 

The theme of this issue is Collaboration for Success—Literacy Coaching and Professional 

Development in Education. Our hope with this issue was to share best practices for literacy 

coaching and collaborative teams in schools, as well as bring forward ideas for the future of 

literacy learning communities across the state and country. In this issue, we also shared a 

complementary resource, in which pairs poetry and picturebooks across curriculum and subject 

areas.  As we close out the 2023- 2024 academic year, we know that schools will be making 

decisions to strengthen the professional learning communities, and hope that literacy and its 

many components is at the forefront of plans in the coming years.   

 

As always, the Texas Journal of Literacy Education (TJLE) editorial team wishes to thank 

everyone who was a part of this issue—authors/researchers, new reviewers, and our faithful 

reviewers who are always there for us (we couldn’t produce this without you). As you browse 

through the scholarly and practitioner works in this issue, think about how the work shared can 

impact your classroom or someone you know. Share the journal contents with teachers, 

colleagues, and friends— but also consider sharing your expertise as well. Please see the Call for 

Manuscripts for our Fall 2024 issue at the end of this publication. This Fall’s themed issue will 

be: Social Justice Issues in Literacy Education. We want the TJLE to shine and reach the world 

with issues and solutions in literacy with a voice from the heart of Texas— we cannot do that 

without you.   

 

Cheers to an impactful culmination to the school year and much needed rest (and reading)!  

 

Dr. Kamshia Childs (Lead Editor) 

Dr. Laura Slay (Lead Editor) 

Dr. Juan Araujo (Associate Editor) 

Dr. Tami Morton (Associate Editor) 
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Preface/ Invited Guest Manuscript 

 

 
LITERACY COACHING: NAVIGATING A TRANSITIONING LITERACY TERRAIN 

 
Melanie Loewenstein 

Texas A&M University-Commerce 
 

 

In 2001, President George W. Bush signed into law the No Child Left Behind (NCLB ) 

Act (Rush & Scherff, 2012). This pivotal legislation emphasized four premises: stronger 

accountability for schools and teachers, increased school choice options for families, more local 

management of federal funding, and a prioritization of recognized research-based instructional 

and assessment practices within classrooms. This law also ushered in an increase in the number 

of literacy coaches, to improve teaching pedagogy and promote greater student achievement 

(Ciampa, et al., 2023; Kissel, et al., 2011). Following the No Child Left Behind (NCLB) 

Legislation in 2001, several classroom teachers and small group interventionists transitioned into 

Reading Specialist and Literacy Coaching positions (Shaw, 2009). After the enactment of the 

NCLB Legislation, it was expected that Reading Specialists not only be able to instruct students 

but must also be skilled Literacy coaches able to guide and support classroom teachers. 

As a former Literacy and Math Interventionist, (later Reading Specialist, and Reading 

Recovery Teacher) like many of my transitioning peers following the passage of the NCLB 

legislation, I also eventually took on additional responsibilities which included mentoring new 

teachers, planning and implementing professional development experiences, assisting teachers in 

analyzing and making sense of data as well as direct classroom literacy coaching. During the 

formative years of what could be called the “coaching movement”, much of our training for these 

newly assigned responsibilities occurred on the job. We were in essence building our plane while 

flying it. Some of us were fortunate enough to attend coaching professional development 

sessions, expanding and refining our knowledge and skillsets regarding effective instructional 

coaching. Alternatively, several of us relied on trial-and-error, learning primarily through self-

study, without the benefit of receiving more formal training opportunities. 

While I am no longer a part of the K-12 public school system, my current position as an 

undergraduate and graduate literacy professor, in which I monitor and guide the clinical 

experiences of those seeking a Texas Reading Specialist Certification, sustains my connection to 

the realities of literacy coaching and intervention within the public schools. As a result of 

observations and candid discussions with pre-service and in-service teachers, I am convinced that 

the overall landscape of literacy education is once again experiencing significant shifts and 

transitions that are, in my estimation, far more consequential than the fluctuations that took place 

in the early stages of the literacy coaching movement after the passing of the NCLB legislation. 

These substantial changes now require so much more from classroom teachers, teacher literacy 

leaders, and Reading Specialists or Literacy Coaches. Moreover, this increasingly complicated 

and dynamic literacy terrain has caused many university programs, especially at the graduate 

level, to reimagine the type of content and experiences necessary to equip current and future 

literacy coaches and other campus and district literacy leaders with the knowledge and skill sets 

needed to effectively lead and execute systemic literacy changes on their campuses and beyond.  
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The purpose of this article is to uncover and highlight distinct features of this 

transitioning literacy terrain, offering literacy coaches and other literacy leaders a survey of new 

challenges that must now be identified, understood, and navigated to affect student achievement 

positively. 

 

General Roles and Responsibilities of Literacy Coaches or Reading Specialists 

 

Irrespective of their titles and varying responsibilities across schools and districts, literacy 

coaches, reading specialists, or other specialized literacy professionals work with teachers and/or 

students who may require literacy guidance and support (Shearer, et al., 2019). Specifically, 

instructional coaches, regardless of their content areas, are viewed as experts in their field and 

provide ongoing, individualized, time-intensive, and purposeful mentoring for several weeks, 

months, or even years within a specific context (Kraft, et al., 2018). Under the coaching model, 

teachers’ professional development experiences move from the traditional one to three-day 

conference environments to guided and ongoing learning within teachers’ classrooms (Kissel et 

al., 2011). Coaching is an in-service professional development (PD) designed to improve 

classroom instruction through reflective and professional dialogue, observation, and other 

coaching techniques and strategies (Ciampa et al., 2023). The International Literacy Association 

(2018) determined effective coaching includes observing, modeling, conferencing (providing 

feedback), and coteaching with peer teachers. Effective coaching involves collaborating with 

teachers to select and/or adapt appropriate instructional methods. It involves planning and 

facilitating campus-level workshops and presentations, leading book studies, and sharing current 

and relevant research findings. The foundational principle of coaching can be traced to 

Vygotsky’s zone of proximal development, where the learner receives guidance from a more 

capable peer or a more knowledgeable other to acquire and internalize new knowledge and 

instructional techniques (Vygotsky, 1978). 

 

Social, Cultural, and Political Shifts and the Centering of The Science of Teaching Reading 

While the No Child Left Behind (NCLB) Legislation brought attention to the need for 

more literacy coaches, it also greatly changed the landscape of instruction and learning in the 

classroom (Cawelti, 2006). To meet testing accountability goals, the curriculum narrowed, 

focusing mainly on testable concepts, skills, and topics. As a result, teachers experienced 

disappointment at the loss of their teaching autonomy in selecting classroom learning topics and 

were discouraged as a result of the increasing emphasis on their students’ test scores. 

Nevertheless, almost two decades later, we have entered a new era, initiated by another 

major legislative action— House Bill 3 (HB 3) at the state level, signed in 2019. This legislation 

mandated K-3 teachers including Special Education teachers, and principals to attend a literacy 

learning and achievement academy that focused on early literacy development and instruction 

based on select Science of Teaching Reading concepts called the Texas Reading Academy 

(Texas Education Agency, n.d.). 

Additionally, pre-service teachers were required to complete the Science of Teaching Reading 

Certification exam to become a Texas-certified teacher. This training and new certification 

practices solidified a more intense introduction of the Science of Teaching Reading in Texas 

schools. 
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Only a few years after HB 3 was passed, the three-cueing system was banned under 

House Bill 2162 (BillTrack*50*, n.d.), leaving many classroom teachers unsure of how to fully 

measure student performance on traditional continuous text progress monitoring assessments and 

forcing classroom literacy teachers to learn more phonetically driven ways of scaffolding 

students’ attempts to identify unknown words during the reading process. Furthermore, a myriad 

of social, political, and cultural concerns continued to fester during this time as America came 

face-to-face with issues of racial injustice, immigration, book banning, and the intricacies of AI 

in the classroom. Additionally, classrooms became increasingly more diverse, even as teachers 

and other literacy specialists worked to get students back on level following the COVID-19 

pandemic. These very significant events shifted and are still shifting the literacy terrain— 

spurring literacy leaders, Reading Specialists, and Literacy coaches to (once again) assume novel 

responsibilities. These responsibilities required them to expand their existing knowledge and 

skillsets, and to develop new knowledge and skillsets. The ideas below describe specific actions 

that literacy leaders, specifically Literacy Coaches must engage in to navigate the shifting 

literacy terrain as they support teachers and students. 

 

Embrace STR While Maintaining Proven Authentic Literacy Instructional Practices 

The Science of Teaching Reading (STR) or the Science of Reading (SOR) is an 

accumulated body of knowledge examining how children become literate. This body of 

knowledge is based on research from a variety of disciplines such as linguistics, education, 

neuroscience, and developmental and cognitive psychology (Parsons & Erickson, 2024). In 

keeping with the National Reading Panel’s Report, it addresses the five pillars or essential 

literacy components: Phonemic Awareness, Phonics, Fluency, Vocabulary, and Comprehension 

(National Institute of Child Health and Human 

Development, 2000). As previously stated, the Science of Teaching Reading has become a 

pervasive presence within Texas school districts as well as across the nation. Unfortunately, 

perceptions of its emergence have been quite polarizing with some balanced literacy advocates 

resisting some of its ideas, while many science of teaching advocates attributing poor student 

literacy achievement outcomes to ineffective balanced literacy practices (Burkins & Yates, 

2021). Unfortunately, teachers have found themselves in the middle, trying to make sense of the 

unfamiliar or unclear curriculum and assessment expectations. 

Therefore, Literacy Coaches are needed more than ever to help teachers connect the 

Science of Reading theories and research to effective literacy practices. It is essential to support 

teachers in identifying, planning, and implementing instructional strategies that reflect current 

research (Paige et al., 2021). In this era of intense scrutiny from school administration, parents, 

and the general public, Literacy Coaches must make sure that teachers not only understand what 

they are doing but also make sure that they can articulate their decision-making rationale in 

relation to the evidence-based principles undergirding both STR and authentic teaching practices. 

They must expose teachers to sound research perspectives and resources instead of 

sensationalized or accusatory blogs, media sites, thus allowing teachers to reflectively grow in 

their craft and in their ability to successfully serve all students. Riley wisely states, “ Remember, 

science should inform—not dictate—practice (p. 22, 2020).” It should add to teachers' mental 

conceptions of how children learn to construct text meaning, allowing educators possibly with 

peer assistance to decide what pedagogical strategies are warranted (Riley, 2020). Literacy 
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Coaches should serve as guides and even co-learners as teachers evolve in their understanding of 

how to blend STR ideas with the art of teaching effectively and authentically. 

 

Guide Teachers in Incorporating Culturally Informed Literacy Instruction 

In a recent conversation with my Reading Specialist Practicum course students, who are 

training to be Literacy Coaches, it was revealed that they had a very limited understanding of 

how to help teachers “select and use instructional materials and strategies that reflect cultural 

diversity” in various components of literacy; a required competency that is repeated several times 

within the Texas Reading specialist standards (Texas Education Agency, n.d.). Theoretically, 

most educators acknowledge the importance of recognizing and including diverse cultural 

experiences. However, because it’s not emphasized within most literacy curriculum programs, 

and it is not specifically addressed on benchmarks or high-stakes literacy assessments, specific 

knowledge of how to teach with children’s culture and language backgrounds in mind is 

given little attention. 

  To better understand culturally informed literacy practices, it’s important to note that 

there are different perspectives and iterations of these practices (Kelly et al., 2021; Kelly & 

Djonko-Moore, 2021). Gloria Ladson-Billings is known for the principles of Culturally Relevant 

Teaching (CRT), which emphasizes building connections between children’s backgrounds and 

new learning, affirming the child’s cultural identity. Geneva Gay added to Ladson-Billing's 

approach within what is often called Culturally Responsive Teaching (CRT) which emphasizes 

how teachers could more strategically integrate children’s cultural prior knowledge into 

curriculum. Django Paris’s model, Culturally Sustaining Pedagogy (CSP) builds on and expands 

both Ladson-Billings and Gay’s iterations of culturally informed pedagogies, by acknowledging 

the complexity of children’s culture such as their language and intergenerational family and 

community connections, practices, and beliefs as well as their social struggles (Paris & Alim, 

2014). Researcher, Zaretta Hammond looks at culture and learning through the lens of science 

and brain research (Hammond, 2015). Brain research is at the center of the Science of Teaching 

Reading. She proposes that children are neurologically hardwired to process information 

differently based on their cultural influences. Hammond proposes that culture shapes how 

individuals think, learn, and express their learning. As a result, educators should seek to align 

classroom literacy learning methods with children’s cultural ways of constructing, storing, and 

expressing new knowledge. 

Considering, the various culturally informed principles, and perspectives, Literacy 

Coaches should guide teachers in planning, selecting, and implementing literacy learning 

experiences that acknowledge and give a voice to students' unique ways of being, thinking, and 

learning—which are often based on their home and community culture and linguistic 

experiences. 

 

Lean Into New Ways of Incorporating Technology in Classroom Literacy Experiences 

There was a swift transition to online education during the COVID-19 pandemic. This 

also accelerated the use of AI technology within our educational system. It is projected by 2025 
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that about half of all work tasks will be completed by automated systems (Leopold et al. 2018). It 

was also projected that by 2024, 47% of all learning management tools will have some level of 

AI capability (Schmelzer, 2019). These statistics alone show the necessity and urgency of the 

need for educators to increase their digital competencies. 

  Teachers must learn to select appropriate AI-driven tools related to their content area and 

learn how to facilitate instruction using specific digital tools in their classroom in what could be 

called AI literacy (Echols, 2023). AI literacy includes information, digital as well as media 

literacy skills. AI technologies consist of tools such as chatbox, automatic marking systems, 

student performance prediction platforms, and responsive tutoring systems (Chiu et al, 2023). In 

the realm of literacy, AI equips students with the ability to navigate, evaluate, and analyze 

information digitally, creating projects and portfolios that reflect the type of cognitive processing 

needed for future professions. AI can also cause educators to be more efficient, assisting them in 

creating lesson plans and providing more immediate corrective student feedback, to name a few. 

Literacy Coaches must encourage teachers to move out of their comfort zones, while they also 

push themselves to try out various digital tools that can be used to enhance students' literacy 

learning experiences. While Literacy Coaches may not feel like experts in this area, they should 

again, position themselves as co-learners with their teacher mentees, setting goals to gradually 

learn and apply new digital and AI concepts. 

 

Concluding Thoughts 

 

Educators, especially Literacy Coaches, are not strangers to the shifting terrain of literacy 

education. More seasoned educators are quite familiar with the changing philosophical 

paradigms within the field. Therefore, many are not surprised when the theoretical approaches 

that were once unpopular suddenly become encouraged an even even required. Nevertheless, 

regardless of the shifts, both classroom teachers and literacy coaches must continue to navigate 

mutable and evolving literacy terrains. 

Likewise, regardless of the terrain, in order for all students to become literate, they need targeted, 

evidence-based learning experiences that reflect their cultural and personal learning strengths. 

Additionally, they need exposure and opportunities to use technology in authentic ways as they 

develop literacy proficiency. As a result, literacy coaches must continue to guide and partner 

with classroom teachers, remaining open-minded, flexible, and collaborative learners. 
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EXAMINING EDUCATORS' PERCEPTIONS OF VIDEO DEMONSTRATION LESSONS IN 
LITERACY PROFESSIONAL DEVELOPMENT 

 
Stephen Winton, Laveria Hutchinson, Jie Zhang, Grace Lee 
University of Houston-Downtown & University of Houston 

 
 

Abstract 
 

This study examined the perceptions of participants regarding the use of embedded video 

demonstration lessons during literacy professional development sessions. The videos were 

captured in an urban elementary classroom and modeled two new literacy strategies. Based on 

survey responses from 160 kindergarten through fifth grade elementary school teachers and 117 

school or district administrators and instructional specialists, the findings revealed positive 

participant perceptions and effective instructional use of the videos that modeled the 

implementation of the strategies in a relevant classroom setting. The analysis of the use of videos 

during the professional development (PD) sessions was found to positively affect the 

instructional capacity of teachers to implement the strategies in their classroom settings. The 

findings also suggest that school administrators more positively understood the process of using 

the strategies to support the standards, resulting in increased leadership capacity. Implications 

of using specifically created videos to enhance clarity and credibility of PD for participants are 

discussed. 

 

Keywords: professional development, videos, instructional strategies, literacy strategies, 

leadership 

 

Introduction 
 

Professional development (PD) can expand how teachers think about themselves as 

educators and change the way they teach (Bergmark, 2023). However, PD sessions do not 

always result in the desired teacher knowledge acquisition or increases in student achievement 

due to challenges in design or participant resistance (Wayne et al., 2008; Guerrero Gallardo & 

Posso Pacheco, 2023; Siddiqui et al., 2023). Including video demonstrations is one way to 

increase the effectiveness of PD. 

We believed the understanding and implementation of learning presented through PD 

could be enhanced by embedding videos that showed modeling of new ideas demonstrated with 

students in the relevant district’s classroom settings. We designed this study to examine the 

perceptions of participants who attended a two-day PD session that focused on videos captured 

in an urban elementary classroom that modeled two strategies selected by a district to support the 

implementation of new state standards. Our approach to new learning for teachers and 

administrators was based on the understanding, implementation, reflection, and sustained 

instructional use of the strategies presented through the videos included in PD sessions. We used 

videos of modeled strategy instruction in a classroom setting during the PD sequence in order to 

provide teachers, administrators, and instructional specialists with clarity on the procedure and 
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learning criteria of the strategies, opportunities to discuss the application of the strategies for 

instruction, time to practice the implementation of the strategies during PD sessions with their 

professional peers, and to archive the videos for later use on district campuses. This study sought 

to add new information to the field of educator PD by focusing on video examples that combined 

the setting of the relevant school district and the specific strategies to be learned in the PD. Many 

district-based PDs use videos from other locations, which may lack relevance for the 

participants, or that offer general teaching strategies filmed in the district, rather than the specific 

new strategies to be learned. In practice, work time is often a factor when selecting videos for 

district PD, as it is easier to select existing videos rather than create content tailored to the 

specificity of the location and topic. While it was time-consuming to create these videos, we 

believed that this combination of recording videos with the districts’ students focusing on the 

exact strategies addressed in the PD would both enhance participants' perceptions of their 

learning and build teacher and administrator willingness and capacity to implement the 

strategies. 

The Current Study 
 
 This study examined the perceptions of participants who attended a PD that included 

embedded videos of elementary classroom instruction modeling two district-selected strategies. 

As a district curriculum manager and first author in this study, I created videos that were 

recorded in a district classroom to specifically model the strategies to address the new state 

English Language Arts and Reading standards. District staff previously utilized commercially 

produced videos for PD, which sometimes lacked the specificity they desired. The staff found 

that often teachers, particularly those serving high-need populations, discounted videos from 

outside the district because they were not captured in an authentic urban classroom setting.  

             The new standards required an instructional pivot in which teachers sought to 

incorporate effective instructional strategies in their classroom settings (Young, 2019). 

Therefore, administrators of a large urban school district, who were experiencing a high teacher 

turnover rate, decided to adopt two strategies to support integrating the new state standards into 

instruction. The strategies selected for district-wide use were Book, Head, Heart (Beers & 

Probst, 2017) for reading comprehension and Notice and Name (Wood Ray, 2006) for the 

reading and writing connection with a focus on authors' craft. Research that suggested purposeful 

video use during PD (Kersting et al., 2012; Seago et al., 2014) increased teacher efficacy 

encouraged the district leaders in this study to create videos of the strategies that were 

demonstrated in a district elementary classroom. These videos were presented as segments at 

district-level PD sessions for teachers that were titled Teaching the New Standards for K-5 ELA 

as well as PD for administrators and instructional specialists titled Supporting the New 

Elementary Literacy Curriculum. Teachers and administrators attending the respective PDs 

viewed and discussed the videos and practiced the strategies for implementation in classroom 

settings. The videos were also archived for later viewing and discussion opportunities among 

educators on district campuses. This resulted in a video series titled Strategies for the K-5 ELA 

Standards. Note, titles in this article were changed to preserve district anonymity.  
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Theoretical Framework 
 

This study drew from a dual theoretical framework focused on the Gradual Release of 

Responsibilities Framework (Pearson & Gallagher, 1983) and the principles of andragogy 

(Knowles, 1980). First, Pearson and Gallagher’s (1983) Gradual Release of Responsibilities 

Framework suggested that modeling, shared practice, guided practice, and independent practice 

facilitates new learning. Video demonstration lessons are one way to model skills to be acquired. 

We theorized that a challenge in some PDs is that modeling of teaching strategies does not take 

place through demonstrations of the specific strategies to be learned with students from the 

district and thus may lack relevance. For example, a presenter may model a strategy with teacher 

participants, but without students present, participants cannot see how actual students respond. 

Video can bring recordings of student learning to PD but could lack specificity of the topic or the 

setting of district classrooms. For example, a PD may focus on a specific strategy such as Book, 

Head, Heart in read-alouds. If no such videos are available, a presenter planning a PD may be 

forced to use more general videos of read-alouds, thus not aligning to the specific criteria of the 

PD. Another example is that this study was set in an urban school district; such educators might 

discount videos set in suburban districts as lacking relevance due to differences in the setting. 

Thus, we wished to examine if videos with specific strategies recorded with students from the 

participants’ district would enhance learners’ perception of the efficacy of the PD. Our goal was 

to make the modeling portion of the Gradual Release of Responsibilities Framework as effective 

as possible, theoretically increasing the quality of participants’ learning. 

Secondly, our study was also framed by Knowles’ (1980) adult learning theory of 

andragogy, which is the science of helping adults learn. Andragogy involves key assumptions 

about adult learners, namely: they are positioned to learn when assuming new roles and 

responsibilities; they are problem-centered and apply new knowledge relevant to their contexts; 

they draw from life experiences as a resource for learning (Knowles, 1970); they are self-

motivated (Harris, 2003; Knowles, 1970); and they shift from dependency to self-directedness as 

they assume control of their own learning (Brookfield, 1995). These assumptions informed the 

framing of our study with adult educators, specifically: a) since adults are problem solvers and 

learn best when content is relevant, effective instruction involves learners in real life problem 

solving (Knowles, 1984), b) since adults learn by doing, effective instruction should focus on 

purposeful and meaningful tasks learners can perform and immediately apply, and c) since adult 

learners need to understand the “why” of learning, effective PD involves showing or explaining 

the rationale for teaching specific language and literacy skills. 

Informed by these frameworks, this study examined archival data of participants' 

responses to a survey on the use of videos during the PD presentations. The following research 

questions were addressed: 

(1) What are educators' perceptions of the design and implementation of Strategies for the K-

5 ELA Standards that presented a series of video demonstration lessons?  

 

(2) What are educators' perceptions of the impact of Strategies for the K-5 ELA Standards on 

teacher capacity? 

(3) How do educators intend to use the video series Strategies for the K-5 ELA Standards to 

support their teaching practices? 
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Literature Review 
 

Professional Development Goals and Methods 
 

Goals of PD include building and strengthening teachers’ instructional capacity 

(Allington, 2002; Hamel & Viau-Guay, 2019), assisting teachers in becoming skilled at applying 

new learning into their classroom settings (Bransford et al., 2005; Desimone & Garet, 2015), and 

sustaining learning in participants’ ongoing practice (Beisiegel et al., 2017; Brophy, 2004; 

Darling-Hammond et al., 2017; Kleinknecht & Schneider, 2013). 

One approach to PD is Pearson and Gallagher's (1983) Gradual Release of 

Responsibilities Framework in which new learning is modeled (I Do), participants engage in 

shared and guided practice (We Do), before independent practice (You Do).  As teachers use this 

framework, they often begin to transfer the modeled demonstrations of new information into 

effective instruction. According to Marsh and Mitchell (2014), teachers who engaged in PD 

generally expressed a willingness to use the new information with their students if equipped with 

models based on actual classroom settings. Educators found teaching demonstrations that 

provide models of new concepts offered during PD can contribute to the learning and usage of 

new information, if time is given for discussion, practice, and reflection (Herrington & Oliver, 

2000; Lave & Wenger, 1991). However, teachers sometimes do not receive the "I Do" phase in 

their learning because they do not experience modeling and demonstrations of effective teaching, 

often due to the lack of available expert teachers to serve as mentors (Smith Washington, 2022). 

Similarly, when a PD presenter verbally explains an instructional concept without providing a 

visual example (such as a video), useful learning is often lost. 

 

Video in PD 
 

Researchers found that videos are a resource for enhancing teachers’ learning of new 

strategies to improve their instructional practices and student achievement (Magnusson et al., 

2023; Borowiec, 2023; Boehm et al., 2012; Borko et al., 2010; Darling-Hammond et al., 2017; 

Estapa et al., 2016; Gaudin & Chalies, 2015). Both teachers’ learning and collaborative 

reflection can be enhanced by using videos (McVee, 2017; Ayra, et al., 2015; Hollingsworth & 

Clark, 2017). By viewing videos of effective teaching examples, enhanced instructional capacity 

can be acquired (Guler et al., 2023; Asanok & Chookhampaeng, 2016; Baecher & Kung, 2014; 

Sexton & Williamson-Leady, 2017).   

Studies of PD that included embedded videos of demonstration lessons have found 

effective changes in teaching practices (Smithenry et al., 2013; Tekkumru-Kisa et al., 2018, 

Tripp et al., 2012), and video case studies have shown increases in teachers noticing productive 

student behaviors (Schueler & Roesken-Winter, 2018). Video case studies on student 

misconceptions followed by participant discussion can help educators respond to such 

misconceptions (Girit Yildiz & Gundogdo Alayli, 2023). Studies on embedded videos provided 

during PD to model examples of the use of new teaching strategies found participants to be 

willing to use the examples with their students (Beilstein et al., 2017; Boehm et al., 2012; Major 

& Watson, 2018). Viewing videos of teaching during PD can allow teachers to roleplay how they 

might apply instructional strategies in their practice (Moreno-Guerrero et al., 2020).  Video-
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based PD can increase teachers’ sense of self-efficacy and change their beliefs (Chen, 2020; 

Chua & Tan, 2021).   

Additionally, videos that show the modeling of strategies in classroom settings can be 

distributed to a massive audience (Calandra et al., 2006; Manner & Rodriguez., 2010). Videos 

can offer modeling of exemplary teaching without the need for over-dependence on limited 

human capital and, if archived for repeated viewings over time, may provide an avenue for 

effective instructional duplication by teachers in their classroom settings (Borko et al., 2010; 

Osipova et al., 2011). For example, video models of exemplary teaching presented, explained, 

discussed, and practiced during PD can be archived for dissemination across school districts to 

support the work of instructional coaches and other professionals who assist teachers (Winton, 

2018a; Schoenfeld, 2017). This practice might be particularly useful in districts with high teacher 

turnover rates. Carver-Thomas and Darling-Hammond (2017) found a teacher turnover rate of 

50% in Title I schools and a 70% teacher turnover rate in schools serving students-of-color. High 

teacher turnover rates have negatively impacted efforts for teacher professional development 

(Mendenhall, 2023). Using videos to assist coaches and mentors who work with teachers in 

district campuses with high turnover rates might be one way to reach large numbers of new 

teachers in need of support. The ability to return to archived videos to view as often as needed 

following PD aids in usage, especially given the busy schedules of educators.  

This study sought to add to the above literature on the effectiveness of video in PD by 

focusing on creating videos that combine specific strategies to be learned with the relevant 

setting of the classrooms in the participants’ district. 

 

 

Methods 
 

Participants 
 
 Recruitment for this study occurred across an urban school district located in the 

Southwestern United States that served approximately 100,000 elementary students, with 78% of 

these students being economically disadvantaged. 160 English language arts and reading 

instructors from grades K–5 were divided into six groups, with approximately 25 participants in 

each group. The experience of the teachers ranged from zero to 40 years, with an average of 10 

years of experience. The primary factor used by campus leaders in selecting the participants was 

whether teachers could benefit from the professional development experience or could scaffold 

other teachers in acquiring the capacity to implement the two strategies. Other participants 

attending the PD presentations were 117 school-level or district-level administrators and 

instructional specialists who met in three groups of approximately 30 to 50 participants in each 

group. The reason for the number of teachers and administrators in specific groups was to have a 

manageable size of participants in each PD session and to allow for flexible scheduling of the 

PD. 

 

Description of the Professional Development Presentations 
 

The PD presentations emphasizing the new English Language Arts and Reading 

standards and titled Teaching the New Standards for K–5 ELA were provided during two-day 
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sessions over two summer months. The objective of PD sessions was to explain changes in the 

state standards in grades K-5 and to demonstrate instructional strategies teachers were expected 

to use in their teaching. The first day focused on the standards on reading comprehension using 

the strategy of Book, Head, Heart because the new standards emphasized synthesizing reading 

content (Winton, 2019; Beers & Probst, 2017; Texas Education Agency, 2017). The second day 

focused on the reading and writing connection through the strategy of Notice and Name (Wood 

Ray, 2006) because the new standards included an author’s craft section (Winton, 2018b; Texas 

Education Agency, 2017). Each of the two days consisted of six hours of PD offered at the 

district office by district-level presenters. One-hour PD presentations were made available for 

campus administrators and instructional specialists that were titled Supporting the New 

Elementary Literacy Curriculum, which provided the same content presented to the teachers but 

in an abbreviated format focusing on implementation from an instructional leader’s perspective. 

Following an in-depth discussion of the standards and strategies, a series of seven video 

demonstration lessons were presented during the PD presentations with each video ranging from 

five to 10 minutes in length. These videos included interactive read-alouds, student discussion, 

reading conferences, oral responses, pictures of written responses, and modeled writing lessons 

centered on the new strategies. Since the strategies Book, Head, Heart and Notice and Name had 

not been used widely in the district, the curriculum manager theorized that seeing videos of the 

strategies being taught with district students would increase the clarity of the PD and provide 

credibility that the strategies would be effective in the district’s classrooms. 

Following the presentation of each video during the PD presentations, small groups of 

participants were given opportunities to discuss what they noticed about the implementation of 

the strategies with the new standards in a classroom with district students and were provided 

time to practice the strategies using texts. These video demonstration lessons were electronically 

archived and became available as district curriculum documents so that the videos could be used 

during campus-based professional learning communities, lesson planning sessions, and 

coaching/mentoring sessions. These videos and discussions of the video content were also 

included in the PD presentations attended by administrators and instructional specialists.  

 

Data Collection 
 

Data sources included surveys created for this study collected on-site at the end of each 

PD session from the teachers, administrators, and instructional specialists. Parallel surveys for 

teachers and administrators/instructional specialists were created, with the only difference being 

the open-ended questions. 

Instrument 

To answer the three research items, seven Likert scale questions (1=strongly disagree; 

5=strongly agree) were developed to elicit information about the perceptions of the participants 

and potential applications of Strategies for the K-5 ELA Standards. Participants were asked to 

provide a response to the following items: (1) the training providing valuable tools in 

planning/implementing effective literacy instruction; (2) interactivity and execution of the 

training; (3) helpfulness of the video clips in learning about specific instructional strategies; (4) 

helpfulness of the video clips in learning about connections between strands of the standards; (5) 

video-based teaching examples helping in the engagement of meaningful discussion on teaching 

practices; (6) video-based examples of student discussion/work helping provide visualization of 
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integrating teaching with the standards; and (7) plans to view the video clips during the school 

year to support teacher use of the new standards. Additionally, participants responded to open-

ended questions regarding the impact of the PD sessions on their practice and about the video use 

presented in the PD sessions. Specifically, teachers were asked: How might the videos shown in 

this professional development presentation impact your practice? The administrators were 

asked: How might you use the videos shown in this professional development presentation to 

impact your leadership work? Demographics were obtained from the surveys (e.g., grade level 

taught, administrative role, and years in teaching or leadership).  

 Reliability. To test if the Likert-scale survey items provided evidence of internal 

consistency, Cronbach's Alpha was calculated for each group. The internal consistency for both 

groups was satisfactory. Cronbach's Alpha for the administrator group (.903) was slightly higher 

than the teacher group (.864). 

 Validity. Exploratory factor analysis (EFA), with principal component analysis and 

varimax rotation, was conducted to test the construct validity of the survey for the entire sample. 

EFA results showed that a one-factor solution with the eigenvalue 4.3 explained the 61% 

variance in all items, suggesting the unidimensional nature of the 7-item survey. The factor 

loadings suggested that all items had consistently high loadings (ranging .61 to .87; six items 

with loadings >.77,) except for item 7 with a relatively lower factor loading of .61. Overall, the 

results showed satisfactory construct validity of the survey.  

 

Quantitative Data Analysis 
 

 We ran the descriptive statistics of the seven-item Likert scale survey relating to 

participant roles, demographics, and responses to questions about the overall satisfaction of the 

PD. To compare if there was any significant difference between teachers and administrators on 

their satisfaction level, MANOVA was conducted with seven Likert scale items as the dependent 

variables and the role (teacher vs. administrator) as the independent variable. If MANOVA 

showed statistical significance (p <.05), follow-up ANOVAs were conducted to examine the 

possible group difference on each item.  

 

Qualitative Data Analysis  
 

Responses from open-ended questions were analyzed based on thematic analysis (Braun 

& Clarke, 2006). We found this method useful for examining various perspectives of the 

participants, highlighting differences and similarities in responses, generating unanticipated 

insights, and summarizing important features in our data set (Braun & Clarke, 2006; King, 

2004). Having coded responses into categories for each question, we refined these through a 

repetitive analysis. In phase one of the analysis, we identified key sections of the responses and 

attached labels indexing them as they related to a theme from the data. We systematically 

worked through the entire data set, giving equal attention to each response and identified codes 

highlighting key information that informed our research questions. Once coded and collated, 

phase two of the analysis involved sorting and collating all relevant coded data into themes 

(Braun & Clarke, 2006). It was critical that the themes encapsulated and unified participants’ 

experiences; thus, considerable time and meticulous attention were given to this stage. In the 

final phase of analysis, we reviewed the themes on multiple occasions where extracted data for 
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each theme was considered in light of the formation of coherent patterns. We then defined and 

named the themes as they fit into the overall narrative of the archival data set in relation to our 

research questions.  

 

Results 
 

Quantitative Results 
 

Table 1 presents descriptive statistics. Overall, the participants' satisfaction level with the 

PD presentations was high, with an average rating of 4.63. Mean ratings for all seven items were 

close to or above 4.5. The negative skewness of all items suggested that most ratings clustered on 

the higher end. The highest ratings were found on item 3: The videos shown in this professional 

development presentation helped me learn about the instructional strategies of Book, Head, 

Heart and Notice and Name. The second highest ratings were on item 4: The videos shown in this 

professional development helped me learn about connections between the strands of the 

standards. Both items 3 and 4 described the specific learning objectives of the PD. 

 

Table 1 
Overall Descriptive Statistics (N=277) 

  Mean SD Skewness Minimum Maximum 

Item1 4.60 0.648 -294 1 5 

Item2 4.64 0.657 -2.127 1 5 

Item3 4.75 0.466 -1.582 3 5 

Item4 4.69 0.562 -1.766 2 5 

Item5 4.59 0.609 -1.425 2 5 

Item6 4.63 0.633 -2.078 1 5 

Item7 4.49 0.748 -1.459 1 5 

Average 4.63 0.476 -1.367 2.43 5 

Note.  Item descriptions are provided in the instrument section. 

 

 Table 2 presents the descriptive statistics by the participant group. To investigate if there 

were item-by-item differences between the perceptions of the teachers and the administrators, 

MANOVA was conducted to compare the group difference with all items being the dependent 

variables. Results showed a significant overall difference between the perceptions of the teachers 

and the administrators, F (7, 269) = 6.9, Wilks’ Lambda = .84, p < .001. Follow up ANOVAs 

indicated that the teachers held significantly more positive perceptions about the benefits and 

impact of the PD than did the administrators on all items, ps < .05, except for item 7. No 
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significant group difference was found on item 7, I plan to view the video presentations in this 

series during the school year to support my use of the standards, p =.288. 

 
Table 2 
Descriptive Statistics by Group and ANOVA Results 

  

Teacher (N=160) 
Administrator 
(N=117) 

F-value  

df (1, 
275) 

P-value 

  Mean SD Mean SD   

Item1 4.71 0.587 4.45 0.701 11.19 .001 

Item2 4.81 0.392 4.42 0.823 28.07 <.001 

Item3 4.80 0.417 4.68 0.519 4.26 .040 

Item4 4.77 0.504 4.6 0.573 6.87 .009 

Item5 4.72 0.516 4.43 0.686 16.27 <.001 

Item6 4.69 0.561 4.54 0.714 4.10 .044 

Item7 4.45 0.775 4.55 0.713 1.13 .288 

Note. Item descriptions are provided in the instrument section. 

 

Qualitative Results 
 
Themes Regarding Practice and Development of Leadership Work 

 

Three themes emerged from educators when asked about how the videos shown in their 

PD presentations might affect their practice or development of leadership work: (a) serves as 

modeling and mentoring for instructional delivery of strategies and expectations; (b) promotes 

engagement in reflective discussion, analysis, and planning; and (c) helps build educator 

capacity. Educators conveyed the value of Strategies for the K-5 ELA Standards as an exemplar 

and effective modeling. Specifically, teachers indicated the PD videos modeled the connection 

between what the standards encompass and how to appropriately deliver them in classroom 

instruction. Both educator groups pointed to the benefit the videos had by aligning them with 

instructional and district expectations through visual modeling. For example, Teacher B61 stated, 

“The videos show HOW we should deliver instruction in efforts to accurately present the new 

ELAR curriculum” and Administrator C113 indicated, “Videos do an excellent job modeling 

district expectations.” Participants expressed positive perceptions on the authenticity of the 

classroom setting in the videos. 

In addition to serving as a model, educators also indicated the videos support their 

practice or leadership work in the engagement of reflective discussion, analysis, and planning. 

Administrator C90 pointed to the videos “as a way to engage teachers in reflective conversations 

about instructional decisions.” While both groups commented that video-based demonstration 



Texas Journal of Literacy Education | Volume 11, Issue 1 | Spring 2024 | ISSN 2374-7404                           

  

  

 

24 

lessons activate reflective discussion and analysis, they differed in the type of planning that 

could be supported; teachers highlighted individual lesson planning, whereas administrators 

emphasized group planning. For instance, Administrator C11 stated the benefit to “review with 

admin and teachers during PLCs & discuss and plan accordingly.” 

Lastly, when asked about how the videos in PD might impact their practice or leadership 

development work, both groups revealed the videos helped to build capacity through their 

specific roles. For example, administrators indicated the videos could support and impact their 

efforts in teacher development and coaching sessions. Administrators C121 and C95 stated 

respectively, “The videos will help with coaching/modeling for teachers” and “help new teachers 

and even veteran teachers approach the new standards.” Teachers identified the videos as a way 

to improve instructional delivery by clarifying and cementing strategies through repeated visual 

models that became archived for district use. Comments reflected a possible connection between 

continuous visual modeling of standards and acquiring information with increased competency, 

as described by one teacher (Teacher A43) who stated, “continuous accessibility (to videos) and 

repeated practice will improve my impact to my practice.” Repeated video referencing may 

reinforce learned strategies, serve as a refresher, and help generate ideas to support teaching in 

English Language Arts and Reading classes. 

 

Themes Regarding Use of Video in PD 

 

 When asked about suggestions and thoughts educators had for use of videos in PD, two 

themes emerged for both groups: accessibility of videos for referencing and need for more 

frequent video-based demonstration lessons. Participants expressed interest in accessing videos 

for repeated referencing purposes, as reflected in Teacher B27’s response, “I will be using it 

regularly whenever I need to introduce something new or something that I'm not familiar with.” 

Regarding the need for more frequent video-based training, teachers and administrators alike 

expressed the need for more ongoing video use in PD. However, their purposes for more video-

based training varied by function. For example, teachers expressed the need for more video 

training to develop capacity and team consistency: “All team members should be required to 

attend so we can all be on the same page” (Teacher B66), whereas administrators' responses 

reflected the need to increase teacher proficiency in curriculum initiatives aligned with district-

wide goals: “Very meaningful. We will need follow-up sessions until teachers & leaders are 

proficient with the new standards” (Administrator C112). 

 

Additional Feedback 

Teachers provided additional feedback regarding requests for differentiation in context of 

video content, affirmation for development and integration of videos in PD, and the length of 

video demonstrations. Teachers indicated interest in providing videos specific to diverse 

classroom contexts (e.g., emergent bilingual classrooms vs. English-only, videos for all grade 

levels). For example, Teacher B92 suggested, “Include videos with Bilingual Students/Teachers” 

and Teacher B50 requested, “Have older students for a 5th-grade teacher audience show 

differentiation and show students below grade level.” 

Teachers expressed support of the integration of videos in campus PD and professional 

learning communities. Teachers' positive responses to teaching new standards revealed 

affirmation for integrating and utilizing video-based demonstration lessons in PD. Teacher A32 

indicated, “Videos are great for visual learners who like to see what is being talked about. So, 
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using or integrating videos within a PD is great” and Teacher A43 stated, “Many of us teachers 

just like students are visual learners so definitely suggest use of videos in professional 

development.”  

Regarding the length of time of video-based demonstration lessons, teachers requested 

both shortening and extending video length; however, more than half the teachers indicated 

desire for longer videos. Feedback from teachers varied depending on utility and purpose for 

video viewing (e.g., using video as quick reference/refresher vs. instructing teachers in entire 

instructional strategies). For instance, Teacher A35 stated, “The shorter videos will be helpful to 

use as a quick reference” while Teacher B63 suggested, “The video with the writing needs to be 

longer and show the entire writing process.” 

 Finally, comments from educators on the design and implementation of Strategies for the 

K-5 ELA Standards were overwhelmingly positive. Both teacher and administrator groups 

indicated the training was informative and effectively executed in a beneficial way, as reflected 

in responses of Teacher B26, “The way the videos were used in today's PD is an excellent way to 

use these videos” and Administrator C89, “Great organization, info, and delivery.” 

 

Discussion 
 

 Based on the literature of other studies (Borko et al., 2010; Christ et al., 2014; Seago et 

al., 2014), we believed participants would find the videos useful in instructional settings and 

theorized that increased specificity of topics in relevant settings would help the efficacy of 

videos. The findings reported in this article reveal positive participant perceptions and effective 

instructional use of the video demonstrations of the two strategies aimed at supporting the 

implementation of the new standards. Further, administrators who attend such PD can develop 

their leadership and mentoring skills to support the implementation of new strategies among their 

teaching staff. Nawab and Quraishi (2024) found participation of school leaders in PD for 

teachers was often limited and argued increased participation would improve leaders’ 

effectiveness, and video-based PD might be one way to support such participation. The 

participants also found that videos archived for later viewing were effective because it allowed 

for on-demand viewing of video content and discussion of the videos during campus professional 

learning communities later. The results confirm previous research findings of participants’ 

positive perceptions and expand the literature on embedded video use during PD to model new 

learning. Hattie (2008) found teacher clarity supports positive outcomes for students.  Our 

participants responded that the videos provided teacher clarity on the district’s expectations, 

supporting our belief that a district leader modeling new strategies in a district classroom would 

enhance participants' perceptions of PD.   

 
Design and Implementation 
 

To answer the first research question regarding educators' perceptions of the design and 

implementation of Strategies for the K-5 ELA Standards, quantitative results showed that all 

participants strongly agreed the PD was interactive and well-planned (item 2). Corroborated with 

quantitative results, qualitative results revealed the same agreement that the PD was well-

planned and executed. Teachers affirmed the design, integration, and implementation of the 

videos used in the PD sessions. We incorporated elements into the design of the PD such as 
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immersion in learning experiences, examination of curriculum and practice such as video 

situations, and collaboration (Loucks-Horsley et al., 1998; Loucks-Horsley & Matsumoto, 1999). 

For future PD, participants suggested adjusting the length of the video-based demonstration 

lessons as well as including content tailored to emergent bilingual students and teachers. Overall, 

educators were positive about the design and implementation of Strategies for the K-5 ELA 

Standards. As participants both expressed positive perceptions of the authenticity of the 

classroom setting and requested even greater specificity, such as more lessons with emergent 

bilingual students or other grade levels, this supported our hypothesis that videos with relevant 

settings could enhance participants' perceptions of PD. 

 
Benefits and Impact 

 
 To answer the second research question regarding educators' perceptions of the benefits 

and impact of Strategies for the K-5 ELA Standards on teacher capacity, quantitative results 

showed that both teachers and administrators were positive about the value of the PD to help 

learn new strategies and to improve literacy practices. Teachers were generally more positive 

than administrators and instructional specialists. We speculated a possible explanation for this 

could be a subtle difference in the degree of contact between teachers/students and 

administrators/students, which may affect the perceived value level of PD. Compared to 

administrators and instructional specialists, teachers are more likely to implement new strategies 

and literacy practices with students regularly given their consistent classroom presence. 

Greenleaf et al. (2018) found that PD that incorporates specific teacher learning outcomes, 

models of instructional practices, and reflection on student performances and teaching strategies 

can build teacher capacity. Our qualitative results confirmed these findings and suggested that 

educators perceived the benefits and impact of videos used during PD as effective modeling of 

instructional delivery of strategies, a tool for building teacher capacity, and an avenue for 

promoting engagement, reflective discussion, and lesson planning. Based on these findings, we 

argue that the videos served as one way to model learning during the “I Do” phase of the Gradual 

Release of Responsibilities Framework. 

 
Intended Use 
 
 To answer the third research question regarding how educators intend to use the video 

series Strategies for the K-5 ELA Standards to support their teaching practices, quantitative 

results showed no difference between the teachers and administrators regarding their plan to use 

the PD materials. Qualitative findings indicated that both teachers and administrators intended to 

access and use the videos for repeated referencing purposes to fill knowledge gaps or provide 

reinforcement for instructional practice (Desimone & Pak, 2017). As administrators need clear 

examples of what to look for during observations (Ricci, 2018), PD with video models can assist 

with administrators’ work by providing such examples. In addition, educators planned to use the 

videos more frequently in their schools’ PD with administrators to increase teacher proficiency 

in district-aligned curriculum initiatives and with teachers for purposes of building teacher 

capacity and team cohesion. 

 In summary, our analysis of the use of relevant videos during PD presentations shows 

this positively affects teachers’ perceptions of their learning of new strategies in PD. Our 
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findings also suggest that administrators more positively understood the process of using the two 

strategies to support the two standards, which could facilitate instructional leadership work and 

more effective mentoring.  

 

Implications and Conclusion 
 

Videos in professional development presentations are increasingly used to support 

learning (Major & Watson, 2018). The model of video-based PD in this study might be adapted 

by other school districts to meet their educational needs and overcome logistical barriers for 

viewing lessons in authentic settings. The current results support the notion that the use of 

embedded videos in PD can provide the capacity to view, review, discuss, and practice new 

concepts that are modeled in classrooms with students, particularly in large urban school districts 

with high teacher turnover rates. Videos used in PD presentations in this study offered a medium 

in which demonstration lessons could be available to educators on demand. We theorized that 

videos with specific strategies in district settings could provide modeling that is both authentic 

and aligned with a school district’s vision of effective instruction. As such, other districts could 

follow a similar model to provide support for accomplishing their academic goals, particularly 

when introducing new instructional strategies. Our analyses show that videos created in the 

context of district classrooms enhance educators’ perception of the content. 

 

Limitations 
 

Limitations include that the current study is confined to one large urban district, and the 

findings await further examination by increasing the number of participants from other diverse 

school settings. As identified by a number of participants as a need to be included in the PD, 

teachers of diverse learners did not have the capacity to view videos that modeled differentiation 

techniques of the two strategies in classroom settings. We did not collect qualitative data from a 

purposeful participant sample to determine, through a series of interviews and classroom 

observations, if the content presented in the videos was sustained in their instruction or if this 

new learning impacted student achievement. We were provided approval from the district to 

conduct randomized classroom visits. However, due to the occurrence of the COVID-19 health 

crisis, we did not conduct classroom observations of implementation of the strategies. Finally, in 

consideration of the literature we read regarding the use of videos in PD, future PD should 

consider modeling the two strategies that support the implementation of the new standards in a 

variety of diverse grade-level classrooms with emergent bilingual and with students having 

varied learning styles. 
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COACHING TOWARD TRANSFORMATION:  
LESSONS LEARNED FROM THREE-SECOND-GRADE WRITING TEACHERS 

 
Macie Kerbs 

Literacy Consultant 
 
 

Abstract 
 
 This article captures lessons learned while coaching a team of writing teachers across a 

poetry writing unit of study. Because of the heightened pressure of successful implementation of 

curricular programs, coaching can become focused solely on implementation of resources with 

fidelity, which can neglect the art of teaching. This article captures coaching techniques used to 

shift away from conformity and towards transformation in teaching.  

 

I really love teaching writing, like I actually love writing today! -Mrs. Meadows (pseudonym) 

 
Keywords: coaching, writing, second-grade, strategy, poetry, engagement 

 

Joy in teaching often disappears under the veil of mandatory curricular programs. When 

school districts adopt curricular resources, they often accompany the materials with mandated 

training and requirements to implement with fidelity. The word fidelity values compliance. 

Young, et al. (2002) argues against compliant teaching, explaining, “effective teaching is a 

dynamic process that requires agency and creativity” and teachers should “make artful shifts 

based on the needs of students in specific contexts” (p. i). Therefore, effective teachers draw on 

both the art and science of teaching. 

Programs that ask to be implemented with fidelity neglect the complexity of teaching 

readers and writers and the myriad of decisions teachers must make to individualize and 

differentiate instruction in their classroom. That is, implementing programs with fidelity loses 

sight of the art of teaching. It is within those spaces when teachers combine what they know 

about effective practice and the needs of their individual students that artful teaching can occur 

(Young, et al., 2022). While programs should always be implemented with a level of integrity to 

ensure continuity, strictly adhering to a program without responsive decision-making can have 

negative effects on both teachers and their students. 

The quote above captured from Mrs. Meadows highlights the result of artful teaching of 

writing, and ultimately her the newfound joy she discovered as a writing teacher. This statement 

came in the middle of a coaching cycle focused on supporting a second-grade poetry writing unit 

of study in the last grading period of the school year. From the start, Mrs. Meadows had very 

little confidence in her abilities for teaching writing due to prior negative experiences and 

misunderstandings. Instead of finding joy in the writing classroom and artfully teaching the 

subject, she approached it with apprehension and dread. Previous experiences with coaches and 

professional learning experiences that pushed for conformity and blind program implementation 

prevented her from seeing possibilities in herself as a writing teacher and her students as writers. 

This article explores coaching strategies that move away from strict program fidelity and 

toward instilling a sense of joy in teachers by valuing the artful teaching that occurs within their 
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everyday decision making. The ideas presented in this article are grounded on the findings from 

a larger research study (Kerbs, 2022), as well as existing literature on effective professional 

learning for classroom teachers. This article illuminates my own personal coaching story and the 

lessons I’ve learned while working side-by-side with teachers, striving for joyful professional 

learning experiences, reflecting on the lessons learned from this study as a coach, using excerpts 

of conversations with three of the teacher participants.  

In this article, I argue that the collaborative relationship between a coach and classroom 

teachers can shift away conformity and toward transformation by focusing on supporting teacher 

decision-making, and ultimately, student learning. This requires us, as literacy leaders, to lean 

into the discomfort, find our voice, and inspire change by creating systems that focuses on the art 

of teaching and releases decisions to the classroom teachers.  

 

Related Literature on Coaching 
 

Instructional coaching is a powerful type of teacher professional learning that can lead to 

positive changes in both teacher practice and student learning (Kraft, et al., 2018). While the 

models and structures for coaching has evolved in many ways across the past several decades 

(Ippolito et al., 2021, p. 179), coaching still remains one of the most effective job-embedded 

forms of professional learning for teachers. In fact, in the U.S., two in five schools are estimated 

to have a reading coach, one in four a math coach, and two thirds a non-subject specific coach 

(Hill & Paypay, 2022). 

Simply defined, coaching is “an observation and feedback cycle in an ongoing 

instructional or clinical situation” (Joyce & Showers, 2002, p.170). While the definition of 

coaching varies by model, the seminal work provided by Joyce and Showers captures the essence 

of coaching as a cycle focused on improving practice. However, Kraft et al. (2018) constructed a 

revised definition of coaching that encompasses coaching as professional learning, arguing that 

coaching is individualized, intensive, sustained, and focused. The relationship between a coach 

and a teacher is one aspect that ensures that the work accomplished together is individualized 

and productive.  

Effective coaching should address the everyday challenges teachers face in the 

classroom, rather than arbitrary concepts that are out of context and irrelevant to teachers (Wei et 

al., 2009). When coaching is grounded in everyday problems-of-practice, the practices become 

sustainable and transfer beyond that one coaching cycle. This form of hands-on and job-

embedded learning is valuable because it asks teachers to directly connect what they are learning 

and apply it in the context of their own classroom (Wei et al., 2009). 

We know that an instructional coach positively influences both teacher practice and 

student outcomes (Biancarosa et al., 2010; Kraft et al., 2018), yet the implementation varies 

greatly between each context. Ippolito et al. (2021) says, “Coaching programs are only as 

successful as the degree to which they are supported” (p. 184). While there is great potential in 

literacy coaching as professional learning and an even greater need amidst our current 

educational climate, it must exist within “support systems that bolster these coaches” (Ippolito et 

al., 2021, p. 184). When student learning is at the heart of all stakeholders and leaders rally 

around meaningful professional learning experiences through literacy coaching, a culture of 

collaboration thrives. 
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Models of Coaching 
 

A Literacy Leadership Brief from the International Literacy Association (ILA) titled, 

Literacy Coaching for Change: Choices Matter, outlined three models of coaching: coaching to 

conform, coaching into practice, and coaching for transformation. In this brief, the main 

argument is that there is a distinct difference between the three models and the choice between 

each model matters for intended results.  

When coaching to conform, the coach is situated as an expert, supporting the 

implementation of a program. This tends to be a very common model of coaching across many 

school districts in the United States. In fact, the model of coaching to conform was born out of 

the No Child Left Behind (NCLB) policy, which resulted in many coaches taking on “the role of 

supporting the implementation of an innovation, policing the use of the innovation as designed, 

or both,” (ILA, 2018, p. 2).  

Instead of focusing on the improvement of skills, practices, and ultimately student 

learning, coaching to conform asks teachers to implement a program with fidelity, which runs the 

risk of losing the art of teaching. When using a curricular program with fidelity, teachers are 

asked to adhere strictly to the pacing guide, text selections, and teaching script (Achinstein & 

Ogawa, 2006). While teachers are implementing a program as intended, oftentimes responsive 

decision making, which creates the artful practice of teaching, is lost due to the pressure of 

policing the implementation of the program.   

Because of the heightened pressure of successful utilization of the program, this type of 

coaching and professional learning is often situated in one-shot workshops, instead of job-

embedded learning experiences that researchers contend result in the most gains for teacher 

professional learning and student outcomes (Ball & Cohen, 1999;; Darling-Hammond & 

McLaughlin, 1995; Little, 1993). In turn, coaching becomes tainted with evaluative tools and 

authoritative pressure to comply, which makes a culture of continuous learning nearly impossible 

to thrive.  

 So, while districts have invested time and money in programs and coaches, the policies 

enforcing fidelity can have negative effects. Such policies can narrow teacher discretion, limit 

flexible decision-making in response to individual student needs, discourage effective 

instructional practices, and neglect dynamic and complex contexts for many schools (Achinstein 

& Ogawa, 2006; Darling-Hammond, 1997; Darling-Hammond, et al., 1999; Shelton, 2010; 

Shulman, 1987; Sykes, 1999). Teaching becomes more about the presentation of information 

without personalization to the content or delivery (Shelton, 2010). Simply put, the art and joy of 

teaching is stripped away. 

 The next model, coaching into practice, involves active reflection on instructional choices 

and student outcomes (ILA, 2018). This model of coaching is typically completed in a cycle 

involving three phases: pre-conference, observation, and post-conference. Instead of focusing on 

feedback from only the observation of the coach, as with the model of coaching to conform, this 

model values feedback collected from the students in the room using both anecdotal observations 

and student work. This model of coaching into practice is built on mutual trust and respect (ILA, 

2018). 

 During this model, a coach is often asking reflective questions instead of offering 

solutions. By doing so, the coach positions herself as a reflective thinking partner, instead of an 

expert, empowering the teacher to engage in long-term, self-reflective practices. This stance 
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shifts away from simply offering advice, and toward helping teachers think more deeply and 

broadly about their instructional decisions.  

Although coaches using reflective questioning is a prominent tactic in this model, they 

should veer away from solely asking a series of questions, and instead focus on a process of 

inquiry (Reynolds, 2020). In doing so, the coaching conversation elicits critical thinking and 

problem solving. Reynolds (2020) explains, “inquiry helps the people being coach discern gaps 

in their logic, evaluate their beliefs, and clarify fears and desires affecting their choices” (p. 1). 

When asking questions, coaches seek answers, but when using inquiry, coaches invite insight 

(Reynolds, 2020).  

 The final model, coaching for transformation, is comparable to coaching into practice in 

that it invites teacher reflection. However, when coaching for transformation, teachers are asked 

to examine their own assumptions and biases, creating fundamental shifts needed for sustained 

change. Instead of coming up with a solution to a problem, the coach guides the teacher in 

reflecting on and changing the problem itself, engaging in double-loop learning. Thus, the intent 

of coaching for transformation is challenging deeply held assumptions that surround common 

problems-of-practice (ILA, 2018). 

A transformational coaching model emphasizes a coach’s role in guiding the teacher in a 

deeper understanding of what is happening, transforming his or her interpretation to achieve 

greater effect. In turn, both the coach and teacher must be willing to get uncomfortable and 

vulnerable as challenging assumption can lead to the disruption of traditionally held roles, 

hierarchies, and systems.  

Hawkins and Smith (2010) identified four key elements of transformational coaching. 

Although their work was targeted toward executive coaching in business, the framework can be 

applied to instructional coaching, as well. The first element is shifting the meaning scheme, 

which involves shifting teacher beliefs, attitudes, and emotional reactions, leading to perspective 

transformation. The next element, working on multiple levels at the same time, involves the 

coach leading the teacher to be able to think, feel, and do differently for the work to be truly 

transformational. Another element involves a shift in the room, where the coach works to move a 

teacher who might be stuck in a singular perspective. The final element entails a progression 

through four levels of engagement (facts, behaviors, personal feelings, 

assumptions/values/motivational roots) to shift from merely problem solving to a 

transformational and sustainable change.  

The CLEAR model (Hawkins & Smith, 2010) is one way to approach coaching for 

transformation. This acronym is a process that can be applied to a coaching session, but is not 

intended to be a lockstep, prescriptive approach to coaching. The first phase, contracting, 

represents a three-way relationship between the coach, teacher, and school. This iterative process 

is returned to throughout the coaching relationship to ground and focus the work on the larger, 

more important goals. The next phase, listening, captures the process of listening to what is 

voiced by the teacher, but also what is not voiced, to really understand the problem-of-practice. 

This phase is essential for building a trusting relationship and can help create transformational 

change. In the explore phase, the coach uses skillful questioning to create a wider range of 

options and possibilities for the coaching session, “enabling the coachee to explore the situation 

from different standpoints, generating new perspectives and possibilities” (Hawkins & Smith, 

2010, p. 239). Next, the action phase creates a space for rehearsal, roleplay, and feedback, as the 

coach and teacher address ways to approach the problem-of-practice. The final phase, review, 
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allows the coach and teacher to reflect on the coaching session, building confidence towards 

approaching similar problems-of-practice in the future.  

Transformational coaching is multilayered and requires the coach and teacher to be 

attentive to what needs to change within the system. ILA (2018) specifies, “If the coach’s goal is 

to participate in challenging the fundamental processes of schooling and literacy instruction, then 

the choice would be coaching for transformation” (p. 6). When transformational coaching 

occurs, a coach will notice a shift in a teacher’s physical response, behavior, tone, and mindset 

(Hawkins & Smith, 2010). 

 In conclusion, districts and campuses have choices to make when implementing a 

coaching model, and the coaches within those models position themselves differently depending 

on the model selected. It is not that one model is better than the other, but each model serves 

different purposes and achieves different outcomes.  

 

My Coaching Story 
 

My story as a literacy coach is far too common. When I was hired as the sole district-

wide coach for ten elementary campuses in a small suburban school district, my role was left 

undefined, and the job expectations were ever changing. I felt torn between my identity as a 

classroom teacher and my new leadership role. I witnessed decisions made without the voices of 

teachers being heard. I felt called to advocate, protect, and fight for our teachers, often serving as 

a liaison between school buildings and the district’s central office.  

 Even though my role was undefined, I was mostly put in a position to coach to conform, 

as the district had just adopted a new writing curriculum and was implementing a new portfolio 

assessment system for writing. Instead of coaching cycles, I was mostly asked to train teachers 

on how to navigate a new curriculum resource and implement lessons according to the district-

created scope and sequence. While the district invested in some meaningful professional learning 

for me as a coach, our model was largely unsustainable and could simply not support the needs 

with just one coach for all elementary school campuses. 

The new district mandate was initiated with good intentions, striving to ensure all 

students received quality writing instruction across the district. Unfortunately, the teachers filling 

the classrooms in our district were left out of the process of adopting new materials, so most 

were not only caught by surprise from the initiative, but many were also left frustrated, confused, 

and distressed with one more thing add to their plate. Consequently, while teachers complied to 

collect the writing assessments, most just filed them away, never using them to inform 

instruction. The burden of analyzing and scoring writing samples was a frequent complaint of 

teachers. They also regularly verbalized their frustration with the lack of flexibility within the 

curriculum because they felt locked into the sequence of the writing curriculum. In fact, in many 

rooms, the writing materials were left sitting in the original shrink wrap on a shelf in their 

classroom.  

As a teacher researcher, I strove to find a way to better position myself as a coach in a 

manner that would facilitate transformational and sustainable change. I wanted to spark joy, not 

resistance, when talking about student writing. I quickly realized that coaching for a program 

was part of the problem, not the solution. So, I designed and conducted a qualitative research 

study to closely explore the effects of implementing structures for coaching toward 

transformation with one second grade team during a six-week poetry writing unit.   
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The Second Grade Team 
 
 This article captures a portion of a larger study that explored the professional learning 

experiences of writing teachers (Kerbs, 2022). The study took place at an elementary school 

within a suburban, fast-growing independent school district in the Southwest United States. The 

participants included three second-grade teachers with varying levels of experience. For the 

purpose of this article, the participants will be referred to as Mrs. Meadows, Mrs. Walker, and 

Mrs. Campbell (all names are pseudonyms). Across the study, I served the role as both the coach 

and the researcher. While the larger study explored the process of coaching (Kerbs, 2022), this 

article features my own learning as a coach through this process. 

 

Lessons Learned as a Literacy Coach 
 

 During a three-week unit of study on poetry writing, I met with a second-grade team 

regularly to plan, analyze student writing, and differentiate writing instruction in response to that 

data. We practiced strategies together in the classroom, creating a safe space for the messy 

process of learning. Under the model of coaching into practice, deep reflection drove our work 

together as we always strived to improve our own practice as writing teachers and the learning of 

our students. Ultimately, I aimed to shift my coaching toward transformation to create more 

sustainable change. The following highlights the lessons I learned from each teacher participant 

in this study.  

 

Mrs. Meadows Taught me to Linger in Stories 
 
 Relationship building is a key tenant of coaching and listening is a skill that leads to 

stronger relationships. Knight (2016) explains that the first step toward better conversations as a 

coach is listening with empathy, because when we “really understand people, we see them 

differently, and our broader understanding of them creates the opportunity for better 

conversations” (p. 46). Listening can be a gateway to building strong relationships and is a key 

component of transformational coaching (Hawkins & Smith, 2010). The stories teachers share 

about their past experiences not only reveal a lot about present decisions, but also shed light on 

teachers as individuals. To move teachers toward transformation, we must first create conditions 

that foster safety, vulnerability, and trust, and we can do that by lingering in their stories. 

Mrs. Meadows had a negative experience in her teacher education program and her first 

three years of teaching. To put it simply, Mrs. Meadows said her teaching career “...started off 

kind of crummy.” When she was first hired, she didn’t know what else to do besides pull 

workbooks to teach writing. Instead of being offered support to grow professionally, she was 

often reprimanded for not using best practices and moved frequently between grade levels, both 

of which she interpreted as a form of punishment from her previous principal.  

As a result, Mrs. Meadows never felt like she had the chance to develop expertise as a 

writing teacher because she was trying to keep her head above water learning a new team, grade 

level standards, and curricular resources. Mrs. Meadows was certain the grade-level changes 

were in an effort to get her to leave the profession altogether, but she chose to stay in a field she 

wanted to love.  
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She remained in a place of discontent, distrust, and doubt, until she met a teacher who 

helped her see new possibilities in teaching. She began to experience a dramatic change in her 

teaching career that year because of the influence of her team lead’s encouragement, support, and 

optimistic attitude. As Mrs. Meadows told me this story, she began to cry, explaining, “No one I 

worked with really loved kids and loved learning like she did. She showed me how to be a good 

teacher. I'm just so thankful for her.”  

By listening to Mrs. Meadows share her story and providing a safe space during our 

meetings for authentic conversation, she became more vulnerable, trusting, and willing to take 

risks over time. Mrs. Meadows shared, “If we hadn't met, I would have just been going on, and 

my kids would have struggled!” She explained how uncomfortable she felt teaching writing 

because she just did not know what to do. Instead of asking for help, she pushed forward and 

often appeared resistant to change. Because we spent time across a writing unit building a 

genuine connection and relationship, she was able to feel safe in asking for help and taking risks. 

As a result, there was a noticeable shift in the room as Mrs. Meadows, who was traditionally 

stuck on a singular idea about writing instruction and resistant to change, began to fundamentally 

alter her response, attitude, behavior, tone, and mindset toward writing instruction.  

When considering the elements of transformative coaching (Hawkins & Smith, 2010), 

this example highlights a shift in the meaning scheme, as Mrs. Meadows experienced a large 

shift of her beliefs, attitude, and emotional reaction toward teaching writing. Lingering in her 

story and validating her past experiences lead to more perspective transformation and allowed us 

to work on multiple levels at the same time, leading her to be able to think, do, and feel writing 

instruction differently (Hawkins & Smith, 2010). This transformation not only affected Mrs. 

Meadows as an individual teacher, but also transformed the dynamics of the team. 

Lingering in stories pushed me, as a coach, away from conformity, because I focused on 

the person, rather than the program. Mrs. Meadows’ honest reflection was supported by investing 

in time to listen without judgment. Lingering in her story taught me to see the individual behind 

the teachers. By listening, understanding, and ultimately, empathizing, we can nurture 

environments that foster transformation. These stories connect us together, position us as 

teammates, and cultivate friendships. Without taking the time to listen to stories and to move 

away from the programmatic goals and focus on the person, coaching for anything other than 

conformity is nearly impossible. 

  

Mrs. Walker Taught Me How to Simplify the Complicated 
 
 Teaching is an incredibly hard job filled with many, never-ending demands. Each year, 

teachers are handed more and more initiatives to juggle and expected to implement flawlessly. 

Many times, resources are placed in the teacher's classroom with limited training and the use, no 

matter how well intentioned, becomes a burden to those charged with implementation. For 

effective professional learning, collaboration between colleagues should be focused on student 

improvement, provide support to daily practice, and include accountability for change (Hill & 

Paypay, 2022; Patrick, 2022). 

 Research shows that professional learning is focused on curriculum materials produces 

higher student outcomes than the alternative (Hill & Paypay, 2022). That is, when professional 

learning is merely focused on just student work and not the resources, student achievement is not 

as greatly affected. That is not to say that all professional learning should be about the 
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implementation of curricular programs but should be grounded in the day-to-day practice of a 

teacher in navigating those resources to make instructional decisions.  

After initial interviews with each teacher, it was clear that two obstacles were interfering 

in their confidence for teaching writing: the curriculum resource and the genre of poetry.  Mrs. 

Walker shared that she spent multiple hours every night reading each page of the curriculum 

resource but when it came time to teach during writing, she could not remember or implement 

the lesson in the way it was designed. In fact, in one teaching observation, Mrs. Walker’s lesson 

extended nearly triple the designated time, reflecting her lack of clarity on the goals of the 

lesson.  

While this initial observation could have led me to choose the model of coaching into 

practice, I embraced the model of transformative coaching to really listen to the barriers the 

teachers were facing with curricular resources to help co-create a wider range of possibilities for 

planning and instructional decisions.  

The way Mrs. Walker felt chained to the script of the curricular resources and unsure of 

how to adapt and modify the plans to meet the varying needs of students in a classroom is a 

common challenge not only across this team, but also across most campuses I served as a coach. 

To address this challenge, I leaned into the iterative phase of contracting (Hawkins & Smith, 

2010) to better demystify the process of implementing curriculum by providing clarity around 

the goals and objectives according to the state standards. Then, in the explore phase of 

transformational coaching (Hawkins & Smith, 2010), we used the curricular resources to 

consider a wider range of possibilities for instruction in response to individual student need.  

To do this, we dove into the action phase (Hawkins & Smith, 2010) by both rehearsing 

lessons and applying the work directly into classroom context, working with real students. As a 

second-grade team, we collaboratively planned the unit by meeting before to explore the student 

expectations according to the state standards, analyzing student writing samples to take a pulse 

on where our students were coming into the unit, and looking to the curricular resource to make a 

road map of the unit. This collaborative planning session allowed us to spend time breaking 

down both the resource and the genre demands, which empowered teachers to make their own 

decisions about pacing and differentiation, building on the understanding that successful 

collaboration in schools leads teachers to find their work more valuable (Patrick, 2022). This 

collaborative process grounded also our work in important, overarching goals, which is a vital 

part of the contracting phase in the CLEAR model to coach toward transformation (Hawkins & 

Smith, 2010). 

Because team collaboration has the biggest effect when centered on shared goals (Little 

1990) and embedded in daily practice (Patrick, 2022), we took time to practice teaching lessons 

together inside of the classroom, leaning on each other’s feedback to reflect, improve, and grow 

as a writing teacher. Multiple times throughout the unit, we met to co-plan and rehearse a lesson, 

then implemented the lesson collaboratively inside of a classroom, and debriefed together to 

modify and adapt future lessons accordingly. This rehearsal served as an important component 

for coaching toward transformation, as it captured the important action and review phases of the 

CLEAR model (Hawkins & Smith, 2010). Additionally, on the days when I was not on campus, 

the teachers continued to do this work together, often swapping students, combining classrooms 

to practice teaching together, and analyzing student work as a team. They assumed collective 

responsibility for all students, reflecting both in and on their practices across the unit.  Thus, 

coaching toward transformation, was beginning to create sustainable change across the grade 

level team, even without the presence of a coach.  
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Before our first session together, the teachers viewed the curriculum in a way that 

restricted their autonomy, creativity, and professionalism. However, after collaboratively 

approaching planning in a way that simplified the complicated and directly applied to the 

classroom context, the team began to see the resources as just that: a resource. Before, the 

teachers were merely teaching the curriculum. Eventually, as the teachers gained confidence, 

they began using the curriculum to teach their students with intentionality.  They were no longer 

delivering lessons but using the lessons to grow writers. They created transformative change 

within their reactions, behaviors, tone, and mindset toward teaching writing.  

Additionally, in my final observation of Mrs. Walker’s classroom, her instruction was 

explicit, focused, and within the expected time parameters, showing transformation in both her 

planning and delivery of writing lessons. When teachers are positioned as agents of their own 

learning and collaborative structures are embedded within the school day, they become more 

invested in transforming their practice. As a coach, I learned that the first step in helping teachers 

who are feeling overwhelmed and burdened by the curriculum, like Mrs. Walker, is by breaking 

down the planning process in a way that positions them as the decision-maker, and immediately 

translating that planning into the classroom context.   

 

The following conversation is an excerpt from a transcript taken during a team meeting: 

 

Mrs. Campbell: Planning-wise, this is all we need! ...Being able to sift through the 

curriculum, see what our writers’ need based on the pre-assessment, then adjust the 

pacing.  

 

Mrs. Walker: And looking at the second-grade standards and knowing exactly what they 

need to be able to do. 

 

Mrs. Meadows: And I think watching each other...that’s been really helpful, too! 

  

Mrs. Walker: Yeah, I was going to say that, too...talking and collaborating with each 

other makes me feel more confident doing it. 

 

By situating the professional learning around a common goal and within the parameters of a brief 

writing unit, there were multiple opportunities to collect, analyze, and interpret student work in 

order to reflect on instructional practices. This shifted the focus away from an individual 

teacher’s practice, and onto the student learning occurring as a result of instructional practices.  

Because the professional learning experience was also situated around student learning, 

the teachers were able to directly witness the results of their efforts and develop a shared 

responsibility for all students. Collaboration around student work increases teacher confidence 

because they see the direct result of their instructional decisions on student products. Not only do 

teachers need to meet to analyze student work, but they also need to design plans to implement 

targeted instruction based on their findings. Unfortunately, this work is often overshadowed by 

the expectation for teachers to commit to teaching the adopted program within the designated 

pacing and sequence, instead of teaching in response to student data. 

Coaches play an important role in guiding this transformation with grade level teams. 

When we shift our focus toward the students and away from the idea of implementing a resource, 

we simplify a process that can feel too complex and time-consuming.  
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Mrs. Campbell Taught Me How to Build Capacity in Teacher Leaders 

 

At the start of this study, Mrs. Campbell assumed the role as team lead for writing, thus 

independently studying the district curricular documents, reading the instructional resources, 

making decisions about pacing and scoping of lessons, and entering daily lesson plans into a 

shared document for the team. The other team members were expected to execute the plans that 

were housed in the shared document.  

Cochran-Smith and Lytle (1999) argued, “teachers learn by challenging their 

assumptions, identifying salient issues of practice, posing problems, studying their own students, 

classrooms, and schools, constructing and reconstructing curriculum, and taking on roles of 

leadership” (p. 278). As the coach, I had the goal to help Mrs. Campbell share the load with her 

team by inviting contributions and empowering her teammates to be a part of the planning 

process. To do so, I leaned into transformational coaching, working to question, and even 

disrupt, the previously accepted process for planning writing. 

It's important to note that Mrs. Campbell was enthusiastic and eager to teach writing, 

harboring no negative assumptions or attitudes toward the subject. As a coach working toward 

transformation, I knew that my goal would not be to shift through the key elements of 

transformational coaching for writing instruction (Hawkins & Smith, 2010), as with the other 

two teachers.  

In my initial interview with Mrs. Campbell, it was clear that she was already embracing 

multiple perspectives and open to ideas for teaching writing. Instead, my work with her needed 

to focus on building capacity in her as a leader. I approached this relationship to help her begin 

shifting her ideas about what it means to lead a team, moving from doing all the work herself to 

working collaboratively as a team to accomplish tasks together.  When considering the four 

levels of engagement (Hawkins & Smith, 2010), I identified that, as a leader, Mrs. Campbell had 

a pattern of behavior that led her to do the work and tell her team what was going to be done in 

writing that week. My goal was to first identify and uncover the personal feelings influencing 

those decisions, so that we could shift toward questioning her assumptions driving those 

behaviors. 

While in the contracting phase (Hawkins & Smith, 2010), we established norms that 

positioned all members as learners as we collaboratively inquired into the complexities of 

teaching poetry writing. This process resulted in a shared collective responsibility for student 

learning for the team ultimately, a shift from each teacher participant as an individual unit to the 

teacher participants as a collective whole. The decisions the teachers made throughout the 

planning process for this unit generated from within and did not show a distinction between 

novice and expert teacher, because all members held equal value within the community. The 

leadership by Mrs. Campbell was instrumental in this transformation as she began positioning 

herself in ways that allowed the other teachers to rely less on her expertise and trust themselves 

as writing teachers.  

Coaching for transformation not only provides spaces for teachers to reflect on their 

practice, but also questions existing power structures in schools, advocating for change beyond 

one single classroom context. Coaching for transformation requires a coach to “step out of their 

comfort zones (in some cases, of prescribed roles and hierarchies) and to engage in discussions 

that challenge traditional notions of professional development with classroom teachers” (ILA, 

2018, p. 5). As a coach, I chose to coach for transformation, to not only build capacity in the 

team leader, but also disrupt the existing power dynamic on the team. 
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Subsequently, Mrs. Campbell began inviting contributions from her team members in the 

planning of the writing unit. While she still entered the plans into the shared document, the team 

provided feedback on the pacing of the lessons. For example, when the team noticed that their 

students were not grasping the use of line breaks during a mid-unit writing analysis, Mrs. 

Campbell suggested spending more time on the skill of creating line breaks by exploring 

different teaching strategies and analyzing the writing to look for growth at their next meeting.  

As a result, I led the team in a job-embedded coaching experience where we rehearsed 

and practiced teaching strategies with small groups of students inside of one classroom. The goal 

was to practice the strategy collaboratively, then reflect on the outcomes, and modify, if 

necessary, in each individual classroom, moving through each phase of the CLEAR model 

within one extended professional learning day (Hawkins & Smith, 2010).  

The excerpt below captures a portion of the conversation immediately following this 

experience: 

 

Mrs. Campbell: And to think there were four kids in our group and four kids in your 

group. That’s eight kids we were able to help as writers today! I mean, that’s almost half 

my class! It’s really exciting to know that on the first day of teaching line breaks, so 

many are already getting the groove of it...I’m excited to go deeper the next couple of 

days!   

 

Mrs. Walker: And it was really helpful to see that happen in action in her classroom 

with her students. I really liked seeing someone else’s kids writing. Sometimes I panic 

thinking I’m doing something wrong, but then I go into her classroom and think, “Okay 

this is normal. That’s good. They’re doing good!”  

 

Mrs. Campbell: And I think too, normally tomorrow we’d be doing something 

else, but we adjusted our pacing based on what our kids needed, so now we have two 

more days to go deeper. And I think we’ll be more comfortable over the next two days 

and that will transfer to our teaching of the kids. Where normally this would have all 

been one day... 

 

Mrs. Walker and Mrs. Meadows: Yes! 

 

Mrs. Campbell: The fast pacing overwhelms us as teachers. I can only imagine how it 

feels to them as students!  

  

Moving through the CLEAR model (Hawkins & Smith, 2010) throughout this process allowed 

the coaching experience to shift from coaching into practice to coaching toward transformation. 

Teachers were able to safely take a stance to question their assumptions about the methods and 

structures they’ve been using as a teacher and try out new approaches in the safety of their own 

classroom spaces.  

Additionally, because the teacher participants’ decisions were grounded in their 

understanding of the standards, genre demands, and best practices for teaching writing, their 

shared responsibility for student learning enhanced the curriculum and informed their 

instructional decisions. This conversation illuminates how Mrs. Campbell was transitioning from 

focusing on herself leading to a collaborative model of leadership across the team. In a final 
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interview, she credited purposeful planning for her own confidence and understanding of the 

unit. As her coach, I noticed that her confidence grew as she began releasing pieces to her 

teammates and growing alongside them.  

In the final focus group, the teacher participants discussed possible ways to carry this 

process into other subject areas and grade levels, possibly influencing teachers in the school 

vertically. Mrs. Campbell said, “I know I feel like we’re still going to come to you, but just think 

of the opportunity to now spread this throughout the school.” In this way, Mrs. Campbell had a 

transformation in her understanding of leadership and sustainable change, extending from within 

her classroom to influence her school building as she felt the obligation to share their learning 

and influence the rest of the school. 

Because the coaching was situated as a mutual relationship, teachers were the ultimate 

decision-makers while the coach created rich opportunities for job-embedded learning, grounded 

in the model of coaching for transformation. Positioning myself alongside the team, rather than 

the leader, helped build capacity in the team’s existing leader, which cultivated a more 

sustainable model and transformative experience for all. 

 

Discussion 
 

During our final meeting of the school year, I listened to the teachers reflect on the 

experience and it was clear that regular collaboration between teachers not only improved the 

teacher’s own professional growth and confidence but also their students. The transcript below 

captures a portion of this final conversation:  

 

Mrs. Campbell: Before this we had all this extra fluff!  

 

Mrs. Meadows: And now we are so much more knowledgeable because we knew what 

to focus on...not trying to do every little thing!  

 

Mrs. Walker: And we did it together. That’s what I loved about it. So, it made it where 

we are all knowledgeable about [teaching poetry writing].  

 

Mrs. Gomez: I think because we were supported as teachers then it showed in our 

students’ work.  

 

Ms. Meadows: Yeah, like meeting and talking about it built our confidence as teachers 

for poetry...and that transferred to our students and their confidence.  

 

Mrs. Campbell: Those were the exact words I was going to say. 

 

As coaches, we might not be able to fix or change the district’s method for implementation, but 

we can support, encourage, and advocate for the needs of the students and teachers in our schools 

by choosing a coaching model that moves away from conformity and fidelity and toward real 

transformation through joy, confidence, and collaboration across a team. Young, et al. (2002) 

argue that effective teachers, who are grounded in both the science and art of teaching, apply 

their knowledge of the content and add their own spin, drawing on experience, creativity, and 
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student data. When adopting the model of coaching toward transformation, we can help teachers 

navigate that delicate balance between the art and science of teaching, helping them become 

innovators that will pave the path for future educators. 

While my story takes place over just a few weeks in a small district, the lessons I learned 

have changed me forever as a coach. I have learned how to listen. I have learned how to 

simplify. I have learned how to build capacity. But ultimately, we all found joy in teaching 

writing. 
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COMPLEMENTARY RESOURCE 
 

PAIRING PICTUREBOOKS AND POETRY TO TEACH CONTENT AREA MATERIAL 
ACROSS THE CURRICULUM 

 
Dr. William Bintz 

Kent State University 

 
If I had my life to live over again, I would have made a rule to read some poetry and listen to 

some music at least once every week. -Charles Darwin (Goodreads, 2023) 

 

 Like Darwin, I also enjoy reading poetry and listening to music. Unlike Darwin, I am not 

a scientist. I am a former middle grades and high school English/Language Arts (ELA) teacher 

and now a teacher educator and researcher in literacy education. My teaching and research focus 

on using picturebooks to teach content area material across the curriculum, K-12. As a teacher 

educator, I also make it a rule to develop text sets of picturebooks across the curriculum and use 

them as curricular resources to conduct read alouds for my undergraduate and graduate students 

at the beginning of each class session.  

 Recently, I developed a Social Studies text set of picturebooks on the tragic event that 

occurred in the United States on September 11, 2001, commonly referred to as 911. From this 

text set, I read aloud America is Under Attack (Brown, 2011) on September 11, 2023 to students 

in my graduate course entitled Reading Across the Content Areas. Here is a precis: 

This picturebook describes the attack on September 11, 2001, planned by Osama Bin Laden, 

leader of an organization named al-Qaeda. On that day, nineteen members of al-Qaeda posed as 

ordinary passengers on four commercial airplanes. During each flight, the members of al-Qaeda 

took control of the cockpits from the pilots and carried out the multi-site attack. On one plane, 

the members crashed it in a field in Shanksville, Pennsylvania while fighting off passengers who 

stormed the cockpit to save their own lives. On another plane, the members crashed the plane 

into the Pentagon, the military’s headquarters in Washington, D.C. On the third and fourth plane, 

the members crashed one into the North Tower and the other into the South Tower of the World 

Trade Center in New York City. In the end, a total of 2,973 innocent people tragically lost their 

lives in the attack.  

 I read aloud this picturebook for four reasons. One, a major goal of the course is to 

demonstrate and promote the use of picturebooks as tools to teach content area material across 

the curriculum. Two, another goal is to provide demonstrations of reading aloud as an 

instructional strategy for teachers to use with readers of all ages. Three, the goal is for students to 

engage in and reflect on the experience of reading aloud as an instructional strategy to support 

student engagement and meaningful learning across the curriculum. Four, the course highlights 

four major content areas: English/Language Arts, Social Studies, Science, and Mathematics. I 

selected this picturebook to pay homage to the innocent lives lost on September 11, 2001, as well 

as introduce the Social Studies section of the course.  

 



Texas Journal of Literacy Education | Volume 11, Issue 1 | Spring 2024 | ISSN 2374-7404                           

  

  

 

49 

Student Response and Teacher Reflection  

After reading America is Under Attack, I invited students to share their responses to the 

picturebook and write reflections on the whole experience. All students responded positively to 

the picturebook and recognized the power and potential of reading aloud. One response, 

however, caught my attention.  

 

I have some reflections about this whole experience. I have always thought 

picturebooks were for children and that’s why they are called children’s 

literature. This picturebook, however, is not only for children but also for older 

students, like middle and high school students, and even adults. I certainly 

learned some new information about 9/11 from this picturebook. Also, while you 

were reading aloud the picturebook, I found myself thinking about a poem I read 

some time ago in high school. At the time, we were studying about 9/11 and read 

a poem titled Daddy’s Day for 9/11. It was about a little girl who, like her 

classmates, was celebrating daddy’s day at school. Her mother worries because 

her daughter will have to attend the celebration without her father because he 

died in the 9/11 attack. When her name is called to introduce her daddy, she tells 

everyone that he can’t be there because he lives far away in heaven but still wants 

to tell them about him, especially that he still loves her. As you were reading, I 

found myself making lots of connections between the picturebook and the poem.    

 

Afterwards, I found myself thinking more and more about this student’s response. 

Unbeknown to her and me at the time, this student created a paired text. One text was the 

picturebook America is Under Attack and the other was the poem Daddy’s Day for 9/11. Her 

connection of a poem to a picturebook introduced me to a new way of seeing and developing 

paired text, namely, pairing two texts from two different genres, in this instance, picturebooks 

and poetry. Her response also sparked my curiosity about pairing other picturebooks with poetry 

to teach important content area material across the curriculum. Ultimately, this student response 

inspired this article. 

The purpose of this article is to share paired text of picturebooks and poetry across the 

curriculum and share samples of instructional strategies that teachers can use with paired text of 

picturebooks and poetry to engage student learning across the curriculum. I end with some 

concluding thoughts.  

 

Paired Text 
 

Paired text is not a new idea. Simply put, a paired text is two texts that are related in 

some way, e.g. topic, theme, character, etc. Over the years, much research has been conducted on 

the development and use of paired text to support the process of intertextuality, more commonly 

referred to as making connections across texts (Author, 2015). More recently, much professional 

literature has been published about new ways to pair text (see, Lupo, et al., 2019). One way is to 

pair contradictory texts, two texts that tell the same story but in contradictory ways. Another way 

is to pair corresponding texts, two texts that address the same theme in unique ways, e.g. 

different perspectives. Still another way is to pair companion texts, two texts that complement 
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each other by widening the perspective on a specific topic in a content area. These ways of 

pairing text primarily use two texts from the same genre. Pairing picturebooks and poetry, 

however, is a new and exciting way to pair texts.  

 

Pairing Picturebooks and Poetry 
 

 In this section, I share examples of paired text that consist of two different genres, 

picturebooks and poetry. I also share and illustrate instructional strategies teachers can use with 

this kind of paired text across the curriculum. I organize this section by content area.  

 

 

English Language Arts (ELA) 

 

The picturebook The Incredible Book Eating Boy (Jeffers, 2006) and the poem How to 

Eat a Poem (Merriam, 1990) is an entertaining paired text on the important topic of books. The 

Incredible Book Eating Boy is a funny and informative picturebook about a little boy who loved 

books, all books. He loved books not to read, but to eat! He started reading multiple books at one 

time. One day, he picked up a half-eaten book and, instead of eating it, he started reading it and 

discovered he loved to read.  

How to Eat a Poem is also an entertaining poem, but with a serious message. It uses 

eating fruit as a metaphor for reading poetry. Like eating a ripe, juicy apple, reading a poem can 

be messy. No need to throw any parts away because it is there for each reader to enjoy.    

Figure 1 illustrates Identifying & Describing Intertextual Connections as an instructional 

strategy used with this paired text. 
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Figure 1 

Identifying & Describing Intertextual Connections 

 

 

Students write a retelling of the picturebook in the left-hand column and a retelling of the 

poem in the right-hand column. In the middle students identify and describe intertextual 

connections they created between the paired text. Appendix A illustrates additional paired texts 

of picturebooks and poetry in English/Language Arts for the Grade Band 5-8, focusing on six 

categories: power of books, power of words, parts of speech, punctuation, libraries and 

librarians, and life at school.   

 
Social Studies 

The picturebook biography Grandad Mandela (Mandela & Mandela, 2018) and the poem 

An Ordinary Man (Mohare, 2013) is a paired text on the historical character Nelson Mandela in 

Social Studies. Grandad Mandela is an informative picturebook authored jointly by his daughter 

and great-grandchildren. It is based on the authors’ conversations with their grandmother. It is 

The Incredible Book Eating Boy 

 

 

Intertextual Connections 

 

How to Eat a Poem 

This is an entertaining and 

informative picturebook about 

Henry, a little boy who loved 

books, all books. He loved 

books not to read, but to eat! 

This practice began by mistake. 

First, Henry ate a single word, 

then a sentence, and then a 

whole book. He ate storybooks, 

dictionaries, and atlases, but red 

books were his favorite. He 

realized that the more books he 

ate the smarter he got. So, he 

started reading multiple books 

at one time. One day, he 

realized that everything he was 

learning was getting mixed-up. 

He was eating too many books. 

He picked up a half-eaten book 

and, instead of eating it, he 

started reading it and 

discovered he loved to read.  

1) Both texts are entertaining and 

informative and use eating as a 

metaphor reading.  

2) Both texts use descriptive and 

authentic language. 

3) Both texts deal with the topic of 

reading (one about reading a book and 

the other about reading a poem). 

4) Both texts invite inferential thinking. 

For example, digesting books and 

poems can be viewed as an act of 

comprehension and therefore digesting 

books and poems is as important as 

reading them.   

5) Both texts have important implications 

for parents and reading teachers. 

This is a whimsical and 

entertaining poem with a serious 

message. It uses eating fruit as a 

metaphor for reading poetry. A 

poem should always be enjoyable 

and memorable. Like a eating a 

ripe, juicy apple, reading a poem 

can be messy but that is part of 

the fun. The poem is ripe for the 

reader. No need to throw any part 

away because it is there for each 

reader to enjoy.    
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these conversations when they learn that Nelson Mandela was a freedom fighter and Nobel Peace 

Prize-winner.   

An Ordinary Man is a poem that pays homage to Nelson Mandela. Although known as a 

famous man and respected worldwide as a champion of civil rights, it also describes him as an 

ordinary man. Nelson Mandela was extraordinary because he was rich in spirit, courage, and 

determination. A fitting tribute is also that he was an ordinary man. 

Figure 2 illustrates Intertextual Connections Chart, an instructional strategy used with this 

paired text.  
 

Figure 2 
 
Intertextual Connections Chart 

 
 

 

Background of 

Nelson Mandela 

Prison Prison Time Legacy 

Grandad Mandela 

 

 

 

 

 

 

 

 

Nelson Mandela was 

an ordinary man. 

Growing up, he 

lived in a traditional 

home, made of clay 

with a thatched roof. 

He got water from a 

river and cooked 

food in pots on the 

fire. 

 Nelson Mandela 

was unjustly 

incarcerated for 

fighting against 

Apartheid, the 

law in South 

Africa that 

separated black 

people and 

white people. 

Nelson Mandela 

spent many years 

in prison. South 

African 

government put 

Mandela in jail 

for a long time, 

hoping he would 

age and tire, and 

people would 

forget about him 

and what he 

stood for. 

His legacy is the 

opposite. He remains 

internationally 

admired and a hero 

to all people, 

especially people in 

South Africa.   

An Ordinary Man 

 

 

 

 

 

 

  
 

 

 

 

Nelson Mandela was 

an ordinary man. He 

was not born into 

riches or politics. He 

came from humble 

beginnings.  

Nelson Mandela 

was a prisoner 

of freedom.  

Nelson Mandela 

spent many years 

as a prisoner of 

freedom and yet 

he never lost his 

spirit and 

determination to 

fight 

discrimination.  

The world wept 

when Mandela was 

freed from prison. 

Even today, his 

memory and work 

live on. Many 

people around the 

world continue to 

inherit his struggle 

and many parents 

and teachers 

continue to tell 

children his story. 
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Students identify the picturebook and the poem in the far left-hand column and record 

intertextual connections on the top row. Underneath each connection, students describe how each 

text addresses each connection. Appendix A illustrates additional paired texts of picturebooks 

and poetry in social studies for the Grade Band 5-8, focusing on three categories: biography, 

racism, computer technology. 

 

Mathematics 

The picturebook A Place for Zero (LoPresti, 2003) and the poem, Zero (Stamm, 2004) is 

a paired text on the number of zero in mathematics. A Place for Zero is clever and informative 

picturebook about the problem of Zero. Zero lived in Digitari, a kingdom ruled by King 

Multiplus and Queen Addeline. Every number in the kingdom has a place except Zero, so he 

seeks advice from Count Infinity who shapes all numbers. Count Infinity puts Zero and the 

number 1 into the Numberator Machine and discovers that Zero has an additive identity. Finally, 

Zero has found his place. 

Zero is a poem that describes important characteristics and functions of the number zero. 

One characteristic is that zero is a number that comes first before the rest of the counting 

numbers. The poem also identifies other illuminating characteristics. Figure 3 illustrates a Z-

Map, an instructional strategy used with this paired text.  

 

 

Figure 3 
 
Z-Map 
 
A Place for Zero: This is an entertaining and informative picturebook about the problem of Zero. 

He doesn’t feel like he adds up to the other digits, 1-9. Zero lived in Digitari, a kingdom ruled by 

King Multiplus and Queen Addeline. Every number in the kingdom has a place except Zero, so 

he seeks advice from Count Infinity who shapes all numbers. Count Infinity puts Zero and the 

number 1 into the Numberator Machine and discovers that Zero has an additive identity. Next, 

Zero asks King Multiplus to multiply him, hoping it would help him find his place. The King 

orders Zero and 1 to jump into the factor end of a multi-tube made of integrium. Soon, Zero, 1, 

and 0 exit the product end of the tube. Happily, the king declares a number multiplied with Zero 

make another 0. Zero notices that when 1 is added to 9, the sum is a new number. The King 

declares the new number will be called ten as asks Zero to stand next to the digit one. More and 

more numbers stand next to Zero making new numbers like 20, 30, and 90 and continue to make 

32, 47, and 89. Finally, another 0 stood next to Zero and 1 and make a strange number. Zero 

stated they now represented ten 10’s. Count Infinity praised Zero. He had finally found his place. 
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Zero: This poem describes important characteristics and functions of the number zero. One 

characteristic is that zero is a number that comes first before the rest of the counting numbers. It 

separates positive from negative numbers and keeps its identity with addition. Zero cannot be 

divided into numbers and gives place value structure.   

 

 

Students write a retelling of the picturebook on top of the line of the letter Z and a retelling of the 

poem on the bottom line of the letter Z. In between on the diagonal line, students identify 

intertextual connections between the paired text. Appendix A illustrates additional paired texts of 

picturebooks and poetry in mathematics for the Grade Band 5-8, focusing on five categories: 

geometry, probability, graphing, time, and money. 

 

 

Science 

 

 The picturebook Drop: An Adventure through the Water Cycle (Moon, 2021) and the 

poem Water Cycle Poem (Mr. R.’s World of Science) is a paired text in science on the topic of 

the water cycle. Drop: An Adventure through the Water Cycle is an informative picturebook that 

introduces the water cycle. The story is told with two narratives. One narrative is third-person 

and the other is first person as told by Drop, the main character. The third-person narration 

describes the water cycle factually.  

 Water Cycle Poem is an enjoyable and rhyming poem that describes the water cycle. It 

highlights the idea that the water cycle is a natural process and essential to meet the needs of 

humans, plants, and animals. Figure 4 illustrates an H-Map, an instructional strategy used with 

this paired text.  

 

Both texts are fictional. 

Both texts focus on the number 
zero. 

Both texts identify Zero as a 
number. 

Both texts assert Zero is the additive 
identity. 

Both texts address the 
mathematical concept of place 
value. 
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Figure 4 

H-Map 

Drop: An Adventure  

through the Water Cycle 

 

 

This entertaining and informative 

picturebook introduces the water 

cycle. The story is told with two 

narratives. One narrative is third 

person and the other is first person 

as told by Drop, the main character. 

The third-person narration describes 

the water cycle factually. For 

example, the water cycle is about 4 

½ billion years old, the sun fills 

Drop with energy, Drop can be rain, 

but also hail, snow, and ice, even 

icebergs. Plants and animals can 

drink drop and then a whole new 

adventure starts again. At the same 

time, Drop describes how all bouncy 

bouncy she feels when she floats 

into the air, how fun it is for her to 

be different kinds of rain 

(sprinklicious, drippity-drip, and 

splishity-splaash), how she glad she 

is to feed plants by getting back to 

her roots, and how she announces 

Woo-Hoo when she starts all over 

again. 

 

 

 

 

 

 

 

 

 

Water Cycle Poem 

 

 

This is an enjoyable and rhyming 

poem that describes the water 

cycle. It highlights the idea that the 

water cycle is a natural process, 

occurs around the world, and is 

invisible to the naked eye. It is 

essential to meet the needs of 

humans, plants, and animals.  

Both texts emphasize the 

historic importance of water for 

humans, animals, and plants on 

planet Earth.  

 

Both texts describe the water 

cycle as a constantly, never-

ending event.  

 

Both texts identify and describe 

individual parts of the water 

cycle. 

 

Both texts describe the 

individual parts of the water 

cycle as an integrated process. 

 

Both texts include important 

scientific vocabulary, e.g. 

evaporation, condensation, and 

precipitation. 

 

 

 

 

 

 

 

 

 



   

 

Students write a retelling of the picturebook in the left-hand column on the letter H and a 

retelling of the poem in the right-hand column on the letter H. Students identify intertextual 

connections in the middle. Appendix A illustrates additional paired texts of picturebooks and 

poetry in science for the Grade Band 5-8, focusing on five categories: biography, life science, 

earth science, space science, and physical science (see also, Appendix A for a complete list of all 

picturebooks and poetry cited).  

 

Concluding Thoughts 

 This article was inspired by a powerful, but unexpected, student response to a 
picturebook I read aloud to my students about the tragic events on September 11, 2001. At one 
level, the response was not surprising. This student, like all students in the class, recognized 
that this picturebook pays respectful homage to all innocent people who lost their lives on that 
tragic day. At another level, the response was pleasantly surprising and intellectually informed. 
The surprise and information were that this student created a new way to pair texts, namely, 
pairing picturebooks with poems.  

This article was inspired by this student response. The purpose was to share examples of 
a variety of paired text of picturebooks and poems across the curriculum, as well as samples of 
instructional strategies that teachers can use with these paired texts to support the process of 
intertextuality and engage student learning across the curriculum. My hope is two-fold: 1) these 
paired text and instructional strategies will, for now, be a valuable resource for teachers to use 
in the classroom, and 2) a catalyst for teachers to start some new conversations and generate 
new ideas about ways to develop and use paired text across the curriculum. Let the 
conversations begin! 
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